










	 For	years,	composition	teachers	and	 language	 learning	teachers,	alike,	had	assumed	that	 the	
provision	of	written	CF	was	effective.	This	belief	was	challenged	when	Truscott	（1996）	presented	a	

















　2019 年 11 月 30 日受付
　* EDOGAWA	UNIVERSITY			PART-TIME	LECTURER			APPLIED	LINGUISTICS
【学会レヴュー】



























of	 target	 forms	 in	 the	reformulations	tend	to	be	higher,	as	negotiation	 involves	recycling	related	
items	while	a	problem	is	resolved,	which	should	increase	their	saliency	and	the	likelihood	of	their	be-
ing	noticed	by	the	 learner.”	 In	other	words,	because	negotiation	 increases	comprehensibility,	 the	
meaning	of	new	forms	is	easier	to	understand	and,	thus,	making	the	forms	acquirable	（Long	1996）.
	 Like	Long	（1996）,	Gass	and	Mackey	（2012）	say	that	communication	breakdown,	which	triggers	
negotiation	 for	meaning,	 is	beneficial	 for	L2	development.	This	 is	because	when	a	communication	
breakdown	happens,	corrective	feedback,	mentioned	earlier	such	as	clarification	requests	and	confir-
mation	checks,	repetitions,	among	others,	may	be	used	to	resolve	the	problem.






































1．3　The Skill Acquisition Theory
	 When	McLaughlin	（1987,	1990）	and	Anderson	（1983,	1985）	developed	their	skill	acquisition	mod-
els,	what	they	had	in	mind	was	the	learning	of	skills	 in	general	（Bitchener	2012a）.	However,	these	
models	also	refer	 to	 language	 learning	since	“it	 involves	processes	similar	 to	 those	of	other	skills,	
namely,	processes	 that	 lead	 to	complex	behavior	as	a	result	of	 the	mastery	of	simple	processes”	
（Bitchener	2012a:	350,	Schmidt	1992）.	




























contrast,	 feedback	 is	defined	as	“transfer	of	 linguistic	 information	from	a	tutor	to	a	tutee”	（Ortega	
2009:	225）	in	the	cognitive	interactionist’s	approach.
	 When	L2	 learners	receive	 linguistic	knowledge	through	sufficient	 ‘scaffolding’,	which	 includes	














2．Written CF: Explicitness and Comprehensiveness 





2．1　Explicitness: Direct vs. Indirect 
	 Explicitness	 is	 “how	feedback	draws	 learners’	attention	 to	 the	 location	or	nature	of	an	error”	
（Brown	2012:	862）.		In	indirect	CF,	the	teacher	indicates	that	the	learner	has	made	an	error	but	does	






more	effective	because	 learners	may	engage	 in	deeper	cognitive	processing	as	opposed	to	 indirect	
feedback	that	shows	the	location	of	the	error.





































3．Critical Review of Three Empirical Studies
3．1　Empirical Study of Bitchener and Knoch （2010）
	 This	study	of	Bitchener	and	Knoch	（2010）	investigated	the	effects	of	written	CF	on	the	two	
functions	of	the	English	article	system	in	new	pieces	of	writing	over	a	ten-month	period.	Moreover,	















tests.	However,	 the	groups’	development	over	 the	 ten-month	period	varied.	As	 to	 the	second	re-









































574 The Role of Written CF in L2 Development
	 Analysis	of	the	data	revealed	that	written	CF	was	effective	in	improving	the	accuracy	for	hypo-
thetical	conditional	but	not	for	the	indefinite	article.	The	authors	explained	that	it	is	challenging	for	

















vided,	 considering	 that	 the	participants	were	not	 advanced	 learners,	would	 the	 results	 have	
changed?	Would	learners	have	shown	improvement	in	accuracy	for	the	indefinite	article	as	well?	
3．3　Empirical Study of Stefanou and Révész （2015）
	 This	classroom-based	study	of	Stefanou	and	Révész	（2015）	investigated	the	effectiveness	of	two	













	 The	assessment	tasks	employed	 in	this	study	are	 text summary test	and	truth value judgment 
test.	These	measure	article	use	with	both	specific	and	generic	plural	referents.	There	were	also	two	
tests	to	measure	 learner	differences,	namely,	words in sentences	 test	and	test of metalanguage.	The	
first	one	 is	used	to	measure	grammatical	sensitivity	while	the	second	one	measures	knowledge	of	





first	 treatment	 task.	 In	 the	second	week,	 they	again	reviewed	corrective	 feedback	on	the	second	
treatment	task	that	was	returned	to	them	and	then	took	the	immediate	posttest.	In	the	third	week,	




















explicitness.	On	the	other	hand,	with	respect	 to	scope,	 focus	or	comprehensibility,	 this	paper	dis-












576 The Role of Written CF in L2 Development
	 Having	said	this,	 future	research	should	be	conducted	on	issues	in	written	CF	such	as:	the	di-
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